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Pupil premium strategy & review statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Waddington All Saints 
Academy 

Number of pupils in school  376 

Proportion (%) of pupil premium eligible pupils 12.2% (46) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2025/26 

2026/27 

2027/28 

Date this statement was published October 2025 

 

Date on which it will be reviewed July 2026 

Statement authorised by Mrs Zoe Jepson 

Headteacher 

Pupil premium lead Mrs Catriona Wright 
SLT/Pupil Premium 
Lead 

Governor / Trustee lead Mrs Hannah Berry 

Chair of Governors 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £69,690 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year £69,690 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Waddington All Saints Academy we have a ‘DRIVE’ for excellence through our high 

expectations for all pupils within our school, irrespective of their background or the challenges 

they face and believe that with high quality teaching, effective engagement with parents, pastoral 

support and a personalised approach to meet individual children’s needs, every child can be 
empowered to reach their full potential: academically, socially, emotionally and physically.  

The strategies implemented are personalised to enable us to meet the individual needs of pupils 

who are in receipt of Pupil Premium, including those who are already high attainers, with the 

main aim being that these children do as well as their peers with similar starting points, who are 

not eligible for Pupil Premium.  

We will consider the challenges faced by vulnerable pupils, such as those who have a social 

worker and young carers. The activity outlined within this statement is also intended to support 

all pupil needs, regardless of whether they are disadvantaged or not.  

School leaders have a strong determination to ensure that disadvantaged pupils at this academy 

receive quality first teaching which is at least good and often outstanding, within every lesson, 

with an increased focus on areas in which these pupils have fallen behind. This is proven to have 

the greatest impact on closing the attainment gap and at the same time will benefit the non- 

disadvantaged pupils. Our aim is to ensure that non-disadvantaged pupils’ attainment will be 

sustained and improved alongside progress for their disadvantaged peers to enable all pupils to 

reach their potential. Our belief is that if we get teaching and learning right for our most vulnerable 

pupils then we will get it right for all. 

Funding is allocated within the school budget by financial year. The budget enables us to plan 

our intervention and support programme year on year. When making decisions about how to 

allocate our PP funding, we have analysed data thoroughly, and make use of current research 

from the EEF and The Great Teacher Toolkit and the Ofsted and DfE guidance. Expenditure is 

strategically planned, closely monitored and the impact reviewed by academic year as shown 

within this strategy plan.  

Our Pupil Premium Priorities are to: 

 Further increase the rates of progress, where there is low prior attainment and gaps in 

learning, (with a focus on early English, early Maths, phonics, reading fluency, writing 

and calculation within maths). 

 Further enhanced progress, in all areas of the curriculum, through quality first teaching 

and focused, personalised interventions programmes, so that staff can quickly address 

and respond to any barriers within pupils learning.  

 Continue to provide high quality pastoral support to ensure that pupils are able to fully 

access their education and be physically and mentally healthy.  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Communication and Language deficit 

Assessments and teacher feedback indicate that 50% of reception and 50% of 
Year 1 pupils, in receipt of Pupil Premium demonstrate weaker language skills. 
This includes: speech and language difficulties; a lack of exposure to wider 
vocabulary and poor phonic/early reading skills.  

2 Attainment of eligible pupils with the potential for GDS. 

Assessment and observations evidence that, on average, pupils in receipt of 
Pupil Premium who have the potential to achieve GDS find it increasingly 
difficult to reason and think at a deeper level.  

3 Securing progress and attainment of eligible pupils in core areas of 
learning. 

Internal observations and assessments evidence that a majority of pupils in 
receipt of PP have made good progress from there start points. While this is 
positive and evidences the success of this strategy, we recognise the 
importance of embedding the progress made, so that it is secured. In addition, 
there are a small proportion of pupils eligible for PP who require further, in-
depth analysis to support further progress.  

4 Supporting identified social, emotional and mental health concerns. 

Assessments and observations with pupils and families indicate that the mental 
health and well-being of a proportion of pupils and/or their families, continues to 
be a challenge. This has resulted in children not being socially and emotionally 
ready to access learning due to circumstances at home and/or a lack of self-
belief and resilience. As a result, they often have difficulty in being able to focus 
on and do well in their learning. Teacher referrals for ELSA support are high, with 
17 pupils eligible for Pupil Premium accessing some form of pastoral support 
within the academic year. In addition, 10 pupils/families have required support 
through the Early Help process.  

5 Attendance 

16% of disadvantaged pupils have been ‘persistently absent’ compared to 
75.9% of their peers during last academic year. Our assessment and teacher 
feedback indicates that this absenteeism is negatively impacting upon a few  
of disadvantaged pupils’ progress. 

6. Enrichment and Experiences 

In general, pupils who attend All Saints have access to a wide range of cultural 
experiences. Recent observations, parent and pupil interviews evidence that 
disadvantaged pupils across all year groups have limited access compared to 
their peers to cultural experiences such as galleries, museums and exhibitions 
and music lessons.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

 Disadvantaged pupils 
make at least expected 
progress from their 
individual starting points in 
all areas of the curriculum, 
with a focus on early 
English, early Maths, 
phonics, reading and 
writing. 

 The attainment gap 
continues to be narrowed 
for pp/ non-pp children. 

 QFT is at least good and often outstanding, in 
addition personalised provision within the classroom 
supports the children to succeed.  

 Teachers receive CPD that focuses on the quality of 
their teaching with the view that the class teacher’s 
skills of teaching are the most important resource for 
all children. 

 Any pupils who are identified as ‘off-track’ are 
thoroughly assessed, using diagnostic assessments 
to identify their barriers to learning.  

 Highly targeted, focused, time limited, evidence 
based interventions are in place to ensure that 
barriers are overcome and accelerated progress is 
made.  

 Over learning is used as a strategy to support pupils 
to embed learning into long term memory. 
Systematic checks ensure that they are able to retain 
information- know more and remember more. 

 Regular opportunities to 
rehearse/revisit/recall/consolidate key learning and 
skills is evident in pupil outcomes.  

 Rigorous and forensic data analysis of on-going 
assessments and NTS outcomes, alongside book 
scrutiny’s evidence that pupils are making good 
progress. 

 Pupil, teacher and parent voice are used to build an 
accurate picture of how best to support the children. 

 Tasks are designed to enable pupils to develop the 
skills of analysis, inference and evaluation. This is 
evidenced across all subjects and supports pupils to 
be able to question and make links. 

 All pupils eligible for PP make good progress, from 
their starting points and are able to embed and build 
upon previous attainment.  

 Book looks demonstrate high teacher engagement 
through the use of the marking and feedback policy 
which leads to progress being made. 

 The language deficit for 
pupils in receipt of PP 
funding is diminished.  

 Vocabulary is taught 
clearly and effectively 
within and across subjects.  

 

 High quality vocabulary teaching is evident in 
classroom observations.  

 Increased % of PP pupils working at ARE or above 
across the school in reading and phonics. 

 Embed the outstanding work on developing 
vocabulary from last year.  
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 Embed the wide range of opportunities to support 
language development, with a high focus on 
developing pupils debating skills, across KS2.  

 Targeted children within EYFS and Y1 receive 
additional Speech & Language/Welcomm 
intervention. 

 Books are carefully chosen to also match pupil’s 
interests, so that they ‘want’ to read more, to support 
vocabulary development. 

 Reading fluency continues to be a high priority and 
has been part of the CPD to upskill teachers, to 
ensure that these pupils have the potential to be 
competent, fluent readers, who are able to 
comprehend.  

 Love of reading is promoted with home. 

 Pupils love learning and 
have access to an 
engaging, broad and 
varied curriculum.  

 Pupils have high 
aspirations of themselves 
and others and believe 
they can do it. 

 All pupils are exposed to a 
breadth of experiences 
that enables them to 
contextualise their 
learning.  

 All pupils eligible for PP have a ‘Champion’ assigned. 
Part of this role is to engage regularly with the pupils 
and celebrate their achievements, so that they feel 
confident and ‘love’ their learning.  

 QFT is at least good, and often outstanding. Visits, 
events and experiences make learning ‘irresistible’ 
and ‘memorable’. 

 Children are systematically exposed to a wide range 
of social, cultural, enrichment and sporting activities.  

 High focus on executive functioning and readiness to 
learn skills within lessons. 

 A larger proportion of pupils evidence positive 
dispositions for learning.  

 Pastoral support is well 
targeted and effective in 
ensuring that our most 
vulnerable pupils eligible 
for PP are fully engaged in 
all aspects of school life.  

 

 Pupils who receive pastoral support intervention 
make at least expected progress.  

 Pre and post measures within pastoral support 
evidence based interventions result in a positive 
impact.  

 Key families are accessing our offer of support 
through Early Help.  

 Good relationships formed with families who can be 
‘hard to reach’.  

 Learning Support Staff are allocated to best meet the 
needs of all learners, they challenge and guide the 
children without building an over-reliance on adult 
support.  

 Attendance rates for pupils eligible for PP evidentially 
improves.  

 Attendance of pupils eligible for PP at extra-curricular 
clubs increases across the year. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 7,500 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

CPD for all new staff to 
ensure that the high quality 
and specific approaches to 
the teaching of phonics, 
early reading and language 
and communication, is fully 
embedded and consistently 
in place across FS and KS1. 

 

 

 

Evidence from the Education Endowment 
Foundation (EEF): ‘Teaching and Learning 
Toolkit’ 

 Phonics (+5 months) 

https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit/phonics  

 Oral language Interventions (+6 
months) 
https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit/oral-language-
interventions  

 

 

1,3 

CPD for all staff to further 
develop the use of mastery 
approaches including 
mastery maths, to support 
pupils to develop the high 
order skills of analysis, 
inference and evaluation. 

Evidence from EEF: 

 

 Mastery learning (5+ months) 

https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit/mastery-learning  

 Reading comprehension strategies (5+ 
months) 

https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit/reading-
comprehension-strategies 

1,2,3 

Staff CPD to develop 
subject specific pedagogy, 
so that we are using the 
best approaches to impact 
upon pupil knowledge and 
skills progression- e.g. 
spaced repetition, cognitive 
science principles.  

CPD for new staff to ensure 
that there is a consistent 

The Great Teaching Toolkit: 

https://evidencebased.education/great-
teaching-toolkit-cpd/ 

 

Evidence from the EEF: 

 Metacognition and self-regulation 
https://educationendowmentfoundation.
org.uk/education-evidence/teaching-

1,2,3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://evidencebased.education/great-teaching-toolkit-cpd/
https://evidencebased.education/great-teaching-toolkit-cpd/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
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approach to Quality First 
Teaching and provision 
within each classroom. 
(Modelling, scaffolding, 
metacognition, AfL, 
challenge, etc) 

learning-toolkit/metacognition-and-self-
regulation  

Time allocated for Pupil 
Premium Lead to carry out 
strategic leadership (cost of 
cover)  

1 day per half term 

Coaching with ECTs 

1 hours per week x 6 weeks 

Evidence from Education Endowment 
Foundation - The Guide to Pupil Premium: A 
tiered approach to spending 

https://educationendowmentfoundation.org.uk/
guidance-for-teachers/using-pupil-premium  

All 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 50,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

High quality, 
structured, 
evidence based 
interventions, 
delivered by 
highly competent 
Learning Support 
Assistants, to 
address barriers 
to learning. 

Prioritising: 
Welcomm, 
precision teaching, 
handwriting, fine 
motor, phonics and 
reading.  

Support will be 
strategically 
deployed to need 
through data 
analysis and 
provision 
mapping.  

 

Targeted small group intervention based on a specific 
barriers to learning can be an effective method in 
supporting pupils to fill these gaps and make progress.  

 

EEF research- effective use of teaching assistants 
recommendation 5. 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/teaching-assistants   

 

This is also a proven strategy within school.  

 

Evidence from Education Endowment Foundation –
‘Teaching and Learning Toolkit’:  
 

Teaching Assistant Interventions (+4 months) 

🚧 Teaching Assistant Interventions | EEF 

  

  

1,2,3,6 

A clear and 
strategic 
approach to 
support pupils 
who are at the 

It is well known that if pupils are not fluent readers, then 
they cannot comprehend. This also limits their ability to 
be able to access the wider curriculum. This strategic 
approach is in place to ensure that all pupils leave our 

1,2,3,6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://eef.dev/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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stage of ‘early 
reading’, 
particular for 
those pupils in 
KS2, to identify 
the specific 
learning barriers 
in relation to 
reading fluency  
(and to then plan 
and implement 
bespoke 
intervention to 
support 
progress.  

school as competent and fluent readers who are able to 
comprehend.  

 

Evidence from EEF –Improving Literacy KS2. 

 

 Improving Literacy KS2 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks2 

 

 

All pupils eligible 
for PP funding to 
be allocated a 
Learning Support 
Assistant 
‘Champion’ who 
will provided 
personalised 
support to meet 
need, e.g. to 
support and 
encourage and 
foster a sense of 
belonging.  

This has been in place for the last 4 years in school and 
has been very successful in engaging parental support 
from home and ensuring that pupils are practising key 
skills.  

 

1,2,3,4,6 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 12,190 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

ELSA 
interventions to 
support pupil 
well-being. 

This is a proven strategy which is already in place within 
school.  

EEF- Teaching and Learning Toolkit: 

Social and Emotional Learning (+4 months) 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/social-and-emotional-
learning  

4,5 

Meet & Greet 
provision. 

Attendance 
monitoring 

Last academic year we implemented a meet and greet 
for key pupils. This was effective in ensuring that 
identified pupils had a positive start to the school day 
and also meant that we were able to respond proactively 
when a pupil didn’t arrive.  Monitoring of attendance 
enables us to act swiftly when concerns begin to 
emerge. 

4,5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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This is an aspect of provision that we would like to 
continue this academic year. 

Welfare officer 
to be the first 
port of call in 
the delivery of 
our ‘Early Help 
Offer’. 

Last academic year, we developed the role of our 
Welfare Officer to work with families who required early 
help. This has had a significantly positive impact on 
pupil/parent well-being and engagement, as well as 
supporting the family to improve outcomes.  

This is an aspect of provision that we would like to 
continue this academic year.  

4,5 

All pupils to 
access an 
aspect of the 
extra-curricular 
offer. 

Last year we further developed our extra-curricular offer, 
based upon feedback from pupils. All pupils who 
attended provided positive feedback.  

This is an aspect of our provision that we want to ensure 
all pupils eligible for PP access.  

4,5,6 

All pupils, 
regardless of 
their socio-
economic 
background 
and family 
circumstances 
have access to 
a wider range 
of activities to 
support the 
development of 
cultural capital. 

All pupil premium children participate in all residential 
trips, school trips and experiences.  

Opportunities to engage in extra-curricular activities –
such as musical instruments are offered at key point 
within a child’s school career.  

6 

 

Total budgeted cost: £ 69,690 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 

Intended outcomes 2024-

2025 

Impact 

Disadvantaged pupils 
make at least expected 
progress from their 
individual starting points in 
all areas of the curriculum, 
with a focus on phonics, 
reading, writing and Maths. 

 

The attainment gap is 

narrowed pp/ non-pp 

children. 

 

Out of the 55 pupils identified as eligible for pupil premium in July 25, 19 pupils have a high level of SEND need, including 

2 EHCPs.  

 

We have now fully embedded the ‘Little Wandle’ phonics scheme across FS, Y1 and Y2. External monitoring through the 

English hub has judged our provision as very strong and 50% of Y1 pupils eligible for PP passed the phonics-screening 

test this year. One child was absent but passed outside of the screening window – this would have taken the % to 75% 
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and the other has a high level of SEND need and is persistently absent. 1/3 children in Y2 that are in receipt of PP and 

did not pass the phonics screening test in Y1 have now passed due after resitting it this year. One child who did not pass 

has recently joined the Academy with a learning need that was not picked up by their previous school which we are 

currently investigating and supporting. The other is persistently absent and has a high level of SEND. One pupil with an 

EHCP did not re-sit the phonics screening due to it not being appropriate. 

Reading fluency and the development of vocabulary has continued to be a high focus across the school. The introduction 

of ‘Starling Vocabulary’ across Y4 and Y5 has had a significant impact upon vocabulary development and this is 

becoming evident within pupils writing and reading comprehension.  

Retrieval practice is now fully embedded within all year groups and is effective in supporting pupils to know more and 

remember more. Pupil interviews, learning walks and lesson observations have evidenced that this has had a positive 

impact in supporting pupils to recall what they know and to make links within their learning. The introduction of 

Knowledge Keepers has already started to have an impact.  

All pupils identified as having SEND needs are able to evidence good progress from their starting points within the SEND 

review cycle. Children are identified quickly and outside agencies have been allocated to children who require further 

support. The use of WELLCOMM has enabled teachers to identify and support any needs relating to speech, language 

and communication barriers. 

Pupil premium monitoring of outcomes, evidences that overall provision was strong for pupils eligible for PP, for example: 

key skills were evident within books, feedback was consistently in place and the flow of learning supported the pupils to 

make progress. Children are seated in a prominent position within every class and the staff have received CPD focussing 

on the fact that these children are the ‘First 10%’. If we get it right for them then we get it right for everyone. A high focus 

on building strong foundations in FS, Y1 and Y2 has meant that the children being ready to learn has been a high priority 

and monitoring reflects the impact of this. Executive functioning has also played a key part in developing the children’s 
attitude towards learning in Reading, Writing, Maths, Phonics and Spelling particularly.  

For the few pupils who did not met the expected standard, provision maps and interventions evidence that they have 

accessed a significant amount of personalised support, and were able to evidence progress within a period of 

intervention.   
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Monitoring of provision mapping evidences that interventions have been targeted, based upon assessment to support 

pupils to overcome specific learning barriers and evidences a positive impact within the intervention session. PP 

champions have been highly visible and their impact carries across not only their academic achievements, but also 

through their mental health and well-being as the champions, alongside the teachers, ensure that children are well 

supported. 

Overall, the data evidences that these pupils continue to be supported well and make good progress.  

Next steps:  

Further, in-depth analysis of gaps within learning for the small proportion of pupils who remain off-track to secure the 

EXS, with a focus on Y5 and Y6 in September, so that they are well prepared for the end of KS2 assessment point.  

Consider external assessments to support as appropriate (STT, etc.)- Particularly for children who are weaker in one area 

and not others- for example maths. 

Ensure strong induction of for new staff, through coaching and mentoring. 

The language deficit for 
pupils in receipt of PP 
funding is diminished.  

 

A strong reading culture is 
embedded across the 
school and ensures that all 
pupils develop a love of 
reading. 

 

Language and communication has continued to be a high priority, particularly in reception and Y1, where the pupils have 

come into school at a lower start point and with high levels of SEN. We have ELKAN trained staff who have implemented 

the WELLCOMM assessment and intervention for all children in receipt of PP with an identified need. This is an 

evidence-based intervention and it has proven to support good progress for key pupils. 

Developing competent, fluent readers who are able to comprehend has been a focus across year 2/3 & 4. The robust 

approach introduced, to identify the wider barriers for those pupils who struggle with reading has given us the tools to 

analyse and build the picture of the pupils as ‘a whole reader’. A highly skilled LSA continues to deliver Little Wandle 

phonics intervention across KS2, to ensure consistency and to give pupils the best chance to ‘catch up’. As a result, we 

have a consistent approach in place for all KS2 pupils, requiring additional support and intervention. This has had a 

significant impact on pupil confidence, how they view themselves as readers and how they are able to discuss the texts 

that they are reading, showing a good understanding. This was quality assured as strong practice during the June 2025 

OFSTED inspection.  
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Next steps: 

Continue to monitor the impact of phonics and reading interventions to ensure that they are securing accelerated 

progress for pupils. 

Continue to embed the wellcomm intervention package across the academy.  

Fully implement the Starling Vocabulary project across KS2. 

Pupils love learning and 
have access to an 
engaging, broad and 
varied curriculum.  

 

Pupils have high 
aspirations of themselves 
and others and believe 
they can do it. 

 

All pupils are exposed to a 

breadth of experiences that 

enables them to 

contextualise their learning. 

Part of our strategy, for many years, has been to have ‘Pupil Premium Champions’ allocated to each individual to ensure 
that they have tailored support which enables them to be successful. This strategy has provided on-going proven 

success.  Pupil voice evidences that a majority of pupils eligible for PP feel well supported to do their best.  The pupil 

premium champions are able to support learning, mental health and well-being and support when the child is returning 

from absence. Attendance monitoring and information from the pastoral support team all feeds in to enable the 

champions to provide bespoke support for each child.  

Adaptations are evident within class to remove barriers and ensure that pupils have what they need to be successful. The 

SENDCO has provided additional coaching and support to develop teachers’ knowledge and expertise in relation to 
ensuring quality adaptations which make a difference.  

Pupil voice evidences that a high proportion of pupils eligible for pupil premium have a positive view about school and 

enjoy engaging with their learning.  

Next steps: 

To carry out further analysis to ensure that the uptake of clubs for pupils eligible for PP continues to increase.  

Pastoral support is well 
targeted and effective in 
ensuring that our most 
vulnerable pupils eligible 
for PP are fully engaged in 
all aspects of school life.  

The academy Welfare Officer continues to provide high quality support for pupil premium pupils and their families, as 

required over the course of the academic year. This has equated to 10 pupils and their families having accessed the 

academies early help offer this year, with an additional 17 pupils also accessing pastoral support. The level of pastoral 

support required has continues to remain high. Our Welfare Officer has established good relationships with all pupils and 
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 families and works positively with outside agencies, as appropriate. This has had a significant impact on the quality of life 

for these pupils, but also in reducing potential safeguarding and attendance concerns for specific targeted pupils. 

For the academic year 24/25 PA for pupil premium children was 16%, compared to 5.9% for non-pupil premium children. 

While this is a slight decrease from the previous academic year (19%), eight of our pupils eligible for PP are identified as 

at risk of PA. Our Welfare Officer/DSL has worked with the families of these pupils and we have seen some improvements 

over the academic year, however due to the complexities of family situations this work continues to be on-going. 

Clear pre and post measures for pastoral interventions are securely in place and these evidence positive impact, including 

supporting pupils to be able to get back to their learning. Feedback from pupils and parents evidence the positive impact 

of our pastoral support offer.  

Next Steps: 

The welfare officer to work with the families eligible for PP, where persistent absence continues to be a concern and 

ensure that Early Help is in place where needed. 

 Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department 

for Education identify which ones are popular in England 

Programme Provider 

Literacy Shed Ed Shed 

TTRS TTRS 

 

 

 


